The aim of the paper was to revisit issues and challenges pertaining to integrated school settings (historically white schools or exModel C schools) in the Northern Cape province of South Africa. To accomplish the stated goal, 241 white educators were investigated as to ascertain their perceptions regarding key aspects of teaching black learners in multicultural school contexts. A main finding revealed that integration in the Northern Cape schooling context, implies interrogating different notions attached to multicultural education, such as constructing anti-racist curricula; enhancing critical pedagogies; cultivating cultural relevant learning environments; teaching for social justice and source material that are underpinned by a democratic value system.
Introduction
After South African first democratic elections in 1994, all schools were open to all children. This process led to an influx of black learners from schools located in black residential areas to those within white residential areas. This integration of black learners to previously exclusively ex-model C schools (former white schools) led to the emergence of diverse races, cultures and religions in schools-a phenomenon for which educators had not been trained or prepared (Khosa, 2000; Alexander, 2004) . Similarly, the staff complement in most of the ex-Model C schools in South Africa may not necessarily reflect the cultural and linguistic diversity of the learners enrolled.
In the Northern Cape province of South Africa, which is the study focus of this paper, approximately 69% of all learners registered at ex-Model C high schools are black, while only 91% of the teaching staff is white (Northern Cape Department of Education, EMIS 2008). White educators, representing the majority of the staff complement in Northern Cape schools (Kivedo, 2006) , are seemingly disempowered to deal with educational issues because they lack the teaching skills, the Africanisation of learning content and strategies to facilitate meaningful teaching and learning experiences. In relation to the latter view, Meier (2005) contend that some of the black learners who were integrated into former white schools found it difficult to adjust to the new educational environment because they lack the language skills and required background to deal with the curriculum content and medium of instruction (Afrikaans and/or English). Alexander (2004) and DFA (11 February 2002) argue that this state of affairs may result in cultural misunderstandings and the consequent breakdown of educator-learner relations. The integration of learners to ex-model C schools, however, did not take place without some daunting challenges. This migration of learners resulted in a situation where some schools had to accommodate a learner population with diverse racial, cultural and religious backgrounds (Kivedo, 2006) . To this effect, Goduka (1999) protests that in spite of the diverse groups of learners, these former white schools continued to function as mono-cultural schools. Learners with different backgrounds had to adapt to the European culture of these schools. Furthermore, the curriculum of these schools was based on European traditions while learner expectations were grounded on the experiences of educators who were never prepared to deal with diversity. Learners enter specific schools whose immediate contexts, histories, memories and commitments shape their organization and practices (Banks & Banks 1995) . In no terms am I proposing, that issues relate to school ethos and culture in ex-Model C settings be changed overnight, but that a constant awareness amongst the entire school population, be created for the recognition of diversity. The latter developments, I contend paved the way and gave origin to a new concept of schooling in South African public schools, namely multicultural education. Authors, such as Chan (1992) , May (1999) , Bennett (1990) , Lynch and Baker (2005) and Sieghrun (2002) are of the view that priority issues emphasized within a multicultural school context should be based on actions directed at eradicating injustice and inequality in society, whilst simultaneously focusing on the eradication of prejudice, intolerance and cultural misunderstandings amongst learners. Multicultural education is about changing the nature of teaching and learning in order to create suitable learning environments for learners from diverse cultural backgrounds (Lemmer, Meier & van Wyk 2006) . Furthermore, multicultural education refers to a form of education, relevant and appropriate to the needs and issues confined to a multicultural society in which there is legitimate acceptance of the diversity associated with cultural appurtenances which is based on the dimensions of race, culture, creed, language, sex, class, religion, etc. (Massey, 1991) . This therefore implies that the enhancement of educational excellence amongst black learners in ex-Model C schools cannot be fully realized without educational equity. Moreover, equal opportunities for all learners to develop their full potential needs to be an expectation each educator has for every learner.
With the above said in mind, this exploratory paper revisits issues and challenges pertaining to integrated school settings in ex-model C school (former white schools) in the Northern Cape province of South Africa. In executing ons were ascertained regarding teaching black learners in multicultural school contexts of the Northern Cape.
Method

Participants
With regard to the sample size of the population of this research, the researchers identified a sample of 260 white educators drawn from a population of 320 educators from 10 former ex-model C (former white) high schools, representative of the 4 educational districts of the Northern Cape province.
Instrument
A self structured questionnaire measuring the perceptions of white educators as it relate to key issues and challenges of teaching black learners in integrated school settings was designed by the researcher. The questionnaire was reviewed by fellow peers in the study field. A pilot study was conducted with white educators from three schools. Section A dealt with the biographical information of the educators, whilst a 4-point Likert scale dealt with Section B (perceptions of educators regarding key issues and challenges concerning school integration). Educators were asked to indicate the preference for each item dealing with a specific issue/aspect related to integration as: 1-strongly agree (SA); 2-agree (A); 3-disagree (D) and 4-strongly disagree (SD).
Procedure
The relevant education authorities and participants were informed about the aim of the study. These parties gave formal consent prior to the commencement of the study and completed the questionnaires. Debriefing sessions were held with the participants whilst the findings of the study were send to the provincial education authorities.
Statistical analysis
Data analysis was analyzed in descriptive form employing the Statistical Package for the Social Sciences.
Results
From the 260 educators selected for this study, a total of 241 educators completed the questionnaires, thus ensuring a return rate of 92.3%. In terms of section A of the questionnaire (Biographical information), 53,5% of the participants were male and 46,5% were female. In terms of age, 64.4% of the educators were 39 years and younger. A total of 43.2 % of educators have less than 9 years experience, 24.9% have more than 10 years experience and 31.9% had more than 20 years experience. Regarding the medium of instruction, 79% educators preferred to teach in Afrikaans (mother tongue) and 21 % preferred to teach in English (medium of instruction).
The results for section B of the questionnaire have been presented in the following The results for section B of the questionnaire showed that there are issues pertaining to school integration where participants disagree (D) and strongly disagree (SD). These issues are certainly challenges which need prioritization by education authorities and respective schools. The items where the is a cornering level of disagreement and strongly disagreement amongst participants are as follow: Item 1 (Establishment of a cultural relevant school environment is promoted at my school)-24.1% (D) and 42.7% (SD); item 2 (learner racial groups are served by a cultural diverse teaching staff)-code of conduct are directed at the creation of democratic citizenship)-28.6% (D) and 42.3% ( 
Discussion
According to the results of the biographical section, 43.2 % of teachers less than 9 years experience.Inexperienced (Alexander, 2004) . Furthermore 64.4% of educators are 39 years and younger. Most of these educators were trained in racially segregated training institutions, during the apartheid period and are therefore not fully trained for a cultural diverse education system. Additionally, these educators may find it extremely difficult to change their fixed and ingrained ways (McCray & Gracia, 2002; Johnson, 2000) . The fact that the majority of educators prefer to teach in Afrikaans (White educators mother tongue and one of the eleven official languages of South Africa) is an indication that they may not feel conversant with teaching in English. It should also be noted that these educators received their teacher training in Afrikaans at historically white institutions.
Regarding the results of section B, the majority of educators indicated perceptions that are of concern for the enhancement for teaching and learning in integrated multicultural school contexts of the Northern Cape. As a start it is crucial that the education authorities develop initiatives to empower white educators with the knowledge and skills of teaching black learners, especially as it relate to African contexts. Erasmus and Ferreira (2002) posit that a change of attitude, rather than only the acquisition of knowledge about other cultures is needed. The integration of learners into multicultural school settings should not only be treated as a series of isolated experiences, it should be regarded as a process to be facilitated by education authorities (curriculum development, multicultural education, school management, educator orientation and social justice). Furthermore, Moore, MadisonColmore and Collins (2005) advise that learners should become acclimatized to the teaching of the content on diversity through the early exploration of issues of diversity and self-reflective activities.
